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learners. The findings of both groups support the holistic hypothesis of formulaic sequences. It was found: (1) Second language
learners in the Chinese and Danish EFL contexts also have the processing advantages of English formulas as natives. (2) Data
from Chinese and Danish parallel groups indicate that when L1 is closer to 1.2 and the needs for communication in L2 is stronger
the reaction time of 1.2 is faster and the correct rate is higher. (3) From high frequency to low frequency of the stimuli the
reaction time form a continuum from fast to slow providing evidences for frequency effect.

Key Words: formulas; psychological processing; holistic hypothesis; EFL learners

The Acquisition of English Pronouns by Chinese-speaking Leaners
by WU Mingjun & WANG Tongshun

Abstract: An empirical study programmed with E-prime was conducted to investigate the acquisition of the English pronoun
by Chinese-speaking learners at two different proficiency levels. The study has found that both of the groups had difficulty with
Pronoun Interpretation Problem—PIP in the monoclausal sentences. In the biclausal sentences the two groups correctly
comprehended pronouns observing Principle B of binding theory by identifying the coreference between the object pronoun in the
embedded clause and the subject of the matrix clause outside the governing category ( GC) . The high school group performed
reliably better in accepting the coreference between the object pronoun and the subject of the matrix clause outside the GC than in
rejecting the local binding inside the GC. The comparison between the two groups indicated that the English major group was
better at rejecting local binding in biclausal sentences than the high school group but worse in rejecting the object as the binder
for the pronoun in the monoclausal sentences. These differences were accounted for from the perspectives of L1 transfer sentence
processing and structural parallelism.

Key words: pronoun; Principle B of binding theory; LI transfer; sentence processing; structural parallelism

Analysis on the State Anxiety of College English Teachers during Transitional
Period of College English Teaching Reform and Coping Strategies

by WANG Xin & WANG Yong
Abstract: Based on the survey on the state anxiety of 72 college English teachers responsible for EAP courses in Shanghai
the current study points out the features of their state anxiety in terms of the conflicts between teachers” professional role and their
domestic role professional self conflict sense of satisfaction anxiety teaching preparation and class management anxiety
professional development anxiety and teaching achievement anxiety. Finally strategies aiming to relieve the state anxiety during
the transitional period and to promote college English teachers” professional development are presented.

Key words: college English teaching reform; state anxiety; teachers” professional development

Exploring the speech functions of teacher written feedback: Static texts or
dynamic discourses?

by ZHANG Limin&YU Shulin
Abstract: Based on the analytic framework for examining the language use and functions of teacher feedback this paper
explores L2 writing teacher written feedback practices by looking at the use of L1 and 12 in written feedback and the speech
functions of feedback in L1 and 12. The study finds that EFL teachers tend to use a certain amount of Chinese ( a quarter or so)
to give written feedback to 12 essays and the findings indicate four fundamental functions of speech ( referential directive
expressive and metalinguistic) in teacher written feedback with referential function being predominant in their feedback
practices. It also reveals a significant difference between functions of feedback in LI and those in 12. Compared with 12
feedback L1 feedback focuses on the content of students” writing in referential function expressive and metalinguistic functions
which can stimulate dialogic interaction and negotiation of meaning between teachers and students. Implications and suggestions
regarding the use of L1 and how to improve the interactive nature of teacher written feedback are proposed.

Keywords: written feedback; speech functions; referential; LI1; negotiation of meaning

Study of the relevance of English writing meta-cognitive affects and students”
written comments of peer reviewing

by DONG Jiali & QU Weiguo

Abstract: Based on Flavell’s meta—cognitive theory this paper uses students” written comments of peer reviewing as the



